Instructions for Program Assessment Report Template
Assessment Reports due Oct. 15, 2026
Annual Undergraduate reporting:  2025-2026
Biennial Graduate reporting (EVEN YEAR CYCLE):  2024-2025 and 2025-2026


Please use the 2026-2027 academic program reporting template provided by the Assessment & Outcomes Committee (AOC). This template works for both Annual (Undergraduate) and Biennial (Graduate) reports. 

ABOUT THESE INSTRUCTIONS
Members of the AOC, will read your report and provide feedback using an assessment rubric that has been designed to support the quality of assessment reporting efforts at MSU.  Feedback is provided to departments to help programs consider areas they might strengthen in their assessment processes.  (See AOC Rubric for Assessment Report Elements_Holistic_24-25.docx). The AOC welcomes any faculty who wish to be more engaged with assessment processes at MSU to join the committee.

The reporting template, rubric, and instructions are designed to give you guidance in conducting and reporting to provide consistency and structure across units.

The GOAL of program assessment is to collect data and analyze the results with a focus on improving student learning in our majors, minors, and certificates. Data collected is used to make informed decisions about the curriculum to support student learning.

Academic Program Assessment Reports are a tool for units to document their efforts and provide a history for programs to return to when planning future assessments.  These reports are also useful when conducting 7-year self-study program review documents for the Provost’s Office.  

The AOC is chaired by Assistant Provost Deb Blanchard and self-reporting metrics data (Section 4.a and 7.a) is used by the Vice Provost for Curriculum, Assessment and Accreditation to address the requirements of MSU’s institutional accreditor, Northwest Commission on Colleges and Universities (NWCCU).  For more information about the expectations for assessment set by NWCCU, please see the  NWCCU Standards_Assessment.docx or read all of the NWCCU Standards on their website at https://nwccu.org/standards/.



INSTRUCTIONS FOR USING THE TEMPLATE
Header & Programs Table
Include department head and faculty who are submitting or reviewing report. Please fill in the table with the majors, minors, options, certificates, etc. in as full a manner as possible.  This eliminates guesswork for the Assessment and Outcomes Committee (AOC) and supports records management.

Section 1.  Past Assessment Summary
A table has been provided to aid you in summarizing past assessments.  Briefly summarize findings from last time the PLO(s) were assessed.  Include findings that influenced this cycle’s assessment approach.  The goal is to provide evidence of continuous improvement; engagement with the assessment cycle, and why this is important.  Tip: Old PLOs and Action items can be found in prior program assessment reports (on your website or reach out to Deb Blanchard to see what reports are archived.)

Section 2. Actionable Research Question for Your Assessment
What question(s) are you trying to answer in this cycle’s assessment? Research questions should be meaningful (focus on an area you need to know the answer to), relatable (tied to program goals), and measurable.  

Focus on: What will we be able to improve on if we answer this question? Formulate the question so it is specific to an observable action – not on something that is difficult to measure. 

Assessment focused on student achievement of PLOs
Example: A PLO related to students developing problem-solving skills. 

Macro level question: Can students apply problem-solving steps? Or, how well do students apply problem-solving steps?

Data collection/analysis:  Choose student work from courses aligned to this PLO and assess that work using a program-level assessment instrument with criteria related to problem-solving as it is defined in the discipline.

Micro level question: How have student outcomes on applying problem-solving steps changed over the last three years?
	
Data collection/analysis:  Choose student work from three years of courses to assess using a program-level assessment instrument.  OR Compare student work from current year to assessment data collected three years prior.

Thinking Beyond Just Measuring Individual PLOs 

How are curriculum changes reflected in specific areas of PLO achievement, not just overall outcomes?
Which components of a PLO are students mastering, and where do gaps persist?
If students consistently meet threshold levels, are they truly excelling or just meeting minimum expectations?
What underlying factors explain current performance trends across cohorts or assignments?
How effectively does the curriculum support the development of each dimension of a PLO?

Suggestions for Deeper Assessment:
1. Disaggregate PLOs into measurable components and analyze performance on each dimension.
2. Compare student outcomes across cohorts (before and after curriculum changes) to identify meaningful impact. 
3. Use findings to guide targeted curriculum or instructional adjustments and reassess for improvement.


The goal of assessment is measuring the continuous improvement 
of student learning so action can be taken; it’s not just checking a box.


Section 3. Assessment Plan, Schedule, and Data Sources

a) Assessment plan.
The 2026 Student Outcomes Policy (available on the website July 1) indicates that all programs should review their assessment plans every two years.  This does not need to be reported separately from the annual/biennial program assessment cycle; however, it can and should be acknowledged within the report itself (and will usually show up in the multi-year assessment schedule). You may use the table provided, or you may delete and use a different format. 

A note about data sources: 
Examples of direct evidence of student learning include: intentionally designed exam questions, written work, performances, presentations, projects (using a program-specific rubric – not a course grading rubric); scores and pass rates on licensure exams that assess key learning goals; observations of student skill or behavior; summaries classroom response systems; student reflections. 

Indirect evidence of student learning includes course grades, grade distributions, assignment grades, retention and graduation rates, alumni perceptions, and questions on end-of-course evaluations forms related to the course rather than the instructor. These may provide information for identifying areas of learning that need more direct assessment but should NOT be used as primary sources for direct evidence of student learning.

b) Multi-year assessments schedule.
Provide a multi-year assessment schedule that will show when all program learning outcomes will be assessed, and by what criteria (data). This schedule can be adjusted as needed. Attempt to assess all PLOs every three years.  

Assessing multiple programs and documenting in one report:  
If assessing multiple programs together, explain the rationale for combining those programs into one assessment.  How are the nuances between programs (particularly if they are NOT options with one program/major) taken into consideration when using this kind of a model? 
If a standard set of learning outcomes have been developed to cover all of a department’s programs, then each program’s learning outcomes should map to the departmental level LOs. A map of how this alignment should either exist in the report on a website for reference. (If on a website, please include a link to the website in your report.)

c) Threshold Values
What are the threshold values for which your program demonstrates student achievement? Provide a rationale for your threshold values. Delete the example provided in the table before submission and create your own table.

Section 4. What was Done
Fill in the subcategories as requested and include your program assessment specific rubric. Example provided should be deleted before submission. This section allows you to explain your methodology for data collection and analysis; as well as to acknowledge who took part in assessment. 

Note: The AOC does not require programs to include proprietary materials (e.g., exam questions or examples) in assessment reports. Programs may choose to include such materials for internal reference if they find it helpful. If student work is included, all identifying information must be removed. Reports may present data on assessment methods (e.g., publications, theses/dissertations, qualifying exams) or successful completions in table format, when relevant to learning outcomes. In cases where student numbers are small and individuals could be identified, reports should emphasize program-level improvements rather than individual outcomes. Departments are responsible for uploading their reports to their websites and should carefully determine what content is appropriate for public access.


a) Self-reporting metric. This is used for accreditation reporting purposes. Please check Yes or No and provide additional information as needed
b) Data collection and analysis.  Document process.
c) Rubrics. Your rubric can be different than the example and have a separate set of criteria and levels of evaluation.  

Note: Rubrics can be created to assess learning at any course level, with evaluation scores and threshold percentages adjusted accordingly. Some rubrics are designed for use across multiple course levels—for example, to assess outcomes in both lower- and upper-division courses—depending on how the assessment is structured. If you’re evaluating more foundational learning outcomes, it’s appropriate to focus on lower-division coursework where those outcomes are typically introduced and expected to be achieved earlier in a student’s academic progression.

	Indicators
	Beginning - 1
	Developing- 2
	Competent- 3
	Accomplished- 4

	Analysis of Information, Ideas, or Concepts
	Identifies problem types
	Focuses on difficult problems with persistence
	Understands complexity of a problem
	Provides logical interpretations of data


	Application of Information, Ideas, or Concepts
	Uses standard solution methods
	Provides a logical interpretation of the data
	Employs creativity in search of a solution
	Achieves clear, unambiguous conclusions from the data


	Synthesis
	Identifies intermediate steps required that connects previous material
	Recognizes and values alternative problem-solving methods
	Connects ideas or develops solutions in a clear coherent order
	Develops multiple solutions, positions, or perspectives

	Evaluation
	Check the solutions against the issue
	Identifies what the final solution should determine
	Recognizes hidden assumptions and implied premises
	Evaluates premises, relevance to a conclusion and adequacy of support for conclusion.



	
Section 5. What was Learned. 
Fill in subcategories. Assessment looks at both meeting thresholds successfully and finding ways to improve. Even if you have met all thresholds at 100%, there is room to reflect and consider what can be improved or looked at more deeply. If programs are consistently meeting thresholds on PLOs, reviewing rigor and/or assessment rubrics may be a deeper step in assessment endeavors.

Section 6. How we Responded. 
Explain how what was learned was communicated with faculty and how results of assessment will be used for future curricular or assessment endeavors.

Section 7.  Closing the loop(s). 
This section is central to your report. It offers a chance to reflect on how current assessment results show progress since the last cycle and to outline how future changes and assessments will build on this foundation. Program assessment is closely linked to the department’s 7-year program review and serves as a valuable resource for budget planning, strategic development, and demonstrating contributions to institutional effectiveness. It also creates a historical record that departments can draw on in future planning.


RESOURCES RELATED TO PROGRAM ASSESSMENT
For further support, see Provost’s Website for: 
· Program Assessment Steps
· Define Desired Program Learning Outcomes
· Sample Learning Outcomes & Rubrics Examples

Various Taxonomy of Learning examples can be used to frame PLOs
Bloom’s Action Verbs for Learning Outcomes
Taxonomies of the Cognitive Domain
Fink’s Taxonomy of Significant Learning (PDF)
Marzano & Kendall’s Taxonomy of Educational Objectives (PDF)

Same template is used for both the (Annual/UG) 2024-2025 and (Biennial/GR) 2023-2024 & 2024-2025 reports. 
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